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. , Data taken froa four studies of bebaTic'ristic atid 
huaanistic precollege psychology teachers in Florida' and Mississippi 
•are exaained. with respect- to the objectives for offering and reasons 
for takikg the psyob^ogy conifse, the topics and content that are and 
should be included iji t^e course, and the audiovisual and * 
instructional aids tbat are^^desired by both te^chets and students fo 
use in* these coirses. The teachers «ere coapared in one fori or. 
asJother along 105 different variable coiibinatidns and were found to/ 
be statistically siailar on 10 « of the»^^«iien^thr'*»o groups of 
teachers were coapared vith the variotai coabinations of student • 
response data^ it was found that they/ were statistically ; sifilar/on 
83 of the 84 variables cn. which coefficient's veire cdaputed. #in/lly, 
all 15 cff the cbrre^aticn's aaong stiiden^ d^ta we|:e fouod .to be/ 
significant. Hehce, only two ojL th^ 204 coefficients coapnted/aabng 
these various group data were foand to be. 4t a nonsignificant level 
of agreeaent. Since -these teachers were ''identical'* to^ipne luotother <^ 
and in their' agreeaent with' their students, -the answer to /ho cotaes 
closesbt to letting the needs and wants of precollei^e psychology 
students is/siaple: neither. This answer i-a significant in the fact 
that there is now eapirical support f or the arguaedt that huaanistic 
and behaviori^^c approaches/ to -jjsychology are not dticbotoaous,' but 
are indeed coapleaentary to/each^ther. (BJB/Author) 
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Meeting thfe N^eds of Precolleqe Psychology Students;/ 
• ' ' l^ha' Comes Closest; . */ • * , 
\HUiiiistnistic or Behavioristic Teachers? v 



Robert J. Staljl 



/ 



are' "Huroaur 



The coifitroVersj^'over whether or not precoljege psychology cou^ 
istic" or "Behavioristic" in-their orientation, content, methodology rl»>4iapproach. 
•Is a continual one among rather distant, observers, of this curriculum areaT^^hl. 
(T976, T97.7), provided\ evidence that such a controversy may be a moot one^to ^ 
since what c^ctuSlly exists- in the precol lege psychology classrooms of'these two 
apparently' dlqotomous groups is. the same thing.. According 'to his research in 
Flonid^ ^nd Mississippi secondary schools; Stahl-has found- that>i'n actuality 
there exists/.very little difference between Humanistic and Beha«fbrist1c teachers 
(^nd their classes) in; ,' ^ • ■■ y /' . . ' , 

(a) 'The type, ,'size, and location 'of the schools in which they offered \. 
I .[th^ir coVirses; ~ ^ ,,. ■ i ; . 

• (b) The racial coj^iposition of theii* schools' student population; ^ 

' (cjX'The nyrhber os settipnsr^of psychology t>)ey taught each day; 

!) jThe length of their. separate psycho>dgy_cotjrses; 

!)|Thp nuirf)er oip. students, on ^the avjBf^ge who e|irQ,1l in their courses; ' 

■)"T^e racial composition of the>¥^ classes; . • * •'• 

) The degree level of their ^le^e training; ' - " 

i) Trie current area of their leather llcenSes or certificates;, 

^1 ) The number of! semes.tef credit fiours in psychology they eamejd in , - 
their college co'ursework; , ' *' ' ", I ■ 

/(j) The IfeveT'ofrth'eir perceived adequac/ towards teaching* tf\e psychology ^ 
• course; ; ' . " 

The pbjectiyes they posited for-thelr courses; , 
(1 ) . The /topi (js and content they Included In their coursef;' " i 

(m) The topids and content they 'thought s*houl/J be Included in their^urses; 

1."' ■ ' " • • V '' ' / ■ ' ■ ' ' 

Cn) The methods they used-in teaching- .their psychology courses;* - ^, • 

(o) The extent to which^they felt-a need for more instructional aids to 
assist them in their courses; ■ ' "\ 




..(p) The degree to wh^ch they indicated they wVuld use these instructibnal 
. / ' material a. if they were^ made available to them; . i 

(qj^the typesUy instructional' materials and aLudfo-visuaT)aids they. ' 
ihdicatedl they wanted to see made aviiilabW;to them for their use: 

the.^z/ variablei invesitigated^ for the 98 Humanism e^nd 58 Behayioristic 

i, a statistically-significant difference (p < .0&) betwe« 
'^> ^. ,.two-grojips,of teadiers>a's found forVffly four variables; (a) ijhe objectives • 
•^ /aa^ugting tg /life and vobatidhal planning.' thev set .iPor their courses; (b) the use 
• ' ■ of»- thg <3feotUrerdiscussio'rt niethbd in thei r classrooms; and (o) the. need for values ■ 
• 'cl at/.lf i-catlort sheets thev\ desl re^ for their courses. Even here, 'they agreed on.,the 
exatt rankfhg for three • of , thke 'four variabVes. 0*»,the. 98 variables .studied for 
' ♦ th^^T6 Hipariistic a^d 15 6eh *^ • • 



.vJith6S 



the/'Tb Hyroanistic and 15 Behavioristic- Mississlp.pi psychology teachers, only five 
l|)Sse?sM-s,tgn1f leant diffeijentes between these two groups, ■ ' ! 



2. 



^ ■ ■ ■ ■ V '\ • /.. // ... 

Stahl concluded that while indiyidual./eaqhisrS wiWn each group varied widely 
with others in their respective group , .wh^en luniped tdg^ther there existed no real 
cTea<^-cut differences, between Human i s ti c)<ind |(ehav1ftris tic teachers and their course 
xonteipt, objectives, nietho4ology, ap^l^approacfht,. He^e, the labels "Humanistic" and 
"^Beh#Joristic" have no functional/value 4n/distfnguishin"g teachers or courses from 
one airfbther. Subsequently, these»twcr labelyS should not be usred, to infer that any 
speeiffic^linethodology, orientation, .bi;' approach /icfan be associated with either label 
as if |\ea Indifferences, did actual!^ -^xist/betwieen these '*4iumanistic" and "Behavioristic" 



teashis^ 'and\their courses,. 



r 



. I;i 1974-75 and 1975-7^-; Stahl also/su//eyed 1,215 Florida "and 724 Mississippi" 
high school' students who ^re'^enrolled 'in/prectfllege psychology courses in their 
respective, states,* Th^'>esi^)ts of th^^e/stirveys revealed that Florida and Mississippi 
psych^Togy stude|;its. wefe. nearly •'identical/ ih'their' demographic characteristics ^i.e., 
age"i 5ex, race, grade /I eve_,l , ^,and grade/received in Psychology" for the previous grading 
term^.. These data also revealed theWwere quite similar in the reasons they, had 'for 
s.ignfng up 4'or the cparsf, the topics |hey wanted taught, and the raateria-ls 'and audio- 
visual .aids they wa|n:ed -their teafchers/to use to teach ttiem psychology.., \ 

, ';f'^This paper prje'sents the analysis of 'the data obtained from £hese four surveys 
andteibmp^res the r^suljs along the fiollfowing lines:.'' ' * , " 

(a)'' the% .flprida'Hutenistic teachers (FH.) contrasted* with their SS"' 
BfihavipTji Stic counterparts (FB) ; ' ■ 



(b')"th6' 16f-Missifsi 
' 15 iBehiviotisti 



irvterp 

iipi Humanistic teachers. (MH) contrasted with their'-, 
counterparts (MB); 



(c) the 114 :total ^Humanistic -teachers from bot|i^ates (TOTAL. H)^con- 
t?ia|tedvVith' t^^^ total Behavioristic teachers (TOTAL B);^ *• 

(dj tffe .98 Florida Humarri.stic (FH) and 58 Behavioristic (FB) teachers * \ 
contrasted with the 1,215 Florida (F) students; _ . . ' 

(^) ^the 16'Missy(ssippi Humanistic (MH) and 15 Behavi oris tic '(HB ), teachers 
' .vcfontrastedywith the 724 Mississippi {M) students; and ^; 

(f) ^,e 114 t 



tal 



Humanistic teacbers (TOTAL H) and 73 total Behsyiorist-ic. 
Teachers /TOtAUB) contrasted with the total 1,939, Flowda and Miss- ^ 
/ t / issippi Vtud^ntsT * ' . • " 1 

these. da;|ai i(/il1 be^e>^antin6a in t^espect to' the objectives for offering (reasonf^Or ' ^ 
xaki ng ) ' psychology CO larse*, , the toj)ics and content which are and should be-i'noluded 

io-yisual and instlructionitl aids that are desited.by^oth . 
use^ in these courses ^ ^..'^^Z' ' / 



ig ) //t|6 ' psychol pgy co 
'^in the wDjUr^e, and the a 



/ teachewB and students 



- Cours^fQi) jlcti ves 

' Ifi f I' ^ / ' / * 
fhe Way;,^tq detemwe|^^^ or not a course is approached or oriented in'-^si mil ar 

or jatffenerijt^dt^ comparting the .objectives set for the coCirse^by .'the* 

separate grhupsM teachers. A list of 12 objectives frequently ^'Cited /for h>gh\School 

psychology |c^^^^ was included on the survgy form* with- ins tructijons to^'dfeck any -and 

alXchose M#t;eacheri set for their courses (see Appendix,- Tables. 1-4) / Tb& fKteaqhers 

agreed atia^^^ with their MH counterparts ( ^92)^ than- tfiey^did ^ith' their . 

FB^tp4interpi5irts ,,(^ the priorities they gave for these' tnstrpctiopaVobje'ctivesT 

(sj^ Table ^lijj/ ♦The ^B teachers likewise agreed highly with thein counterparts 'on 
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jsed here are "based upon the Spearman R^nk'Coi*relation ptfocedtire. 



TABLE T 

Speannan Rank Order Corr^atlon Coefficients Relative to the Objectives the Mumanisttt 

and BehavlorlstiG Teacher> Posited For Their Psychology Coursts and the Reason^ Wl\y 
the Student? Enrolled In These Courses. . * ' - 







Beh. 


§ 


GO 


i 


M 


GO 
•0 

' 5C • 


3 
•M 
V) 


Stud 


Stud 




GROUPS 


to 


to 
tZ 


• £ 


/V) 


i2 


,2 


,2 


(O 
ti 


5 ' 


i2 




98 Fla Humanistic ^ 




.66 


.92 






.63 


.94^ 


.69 


^76 


.73 




58 Fla Behavlorlstic , * 




.69 


.89 


.66 


.96 


.80' 


.73 


.72 


..74 




16 Miss Humanistic ^ 




• 59. 


.94 


.^66' 


.97 


.63 


.65 


.63 




15 Miss Behavlorlstic 




.54 


.36 


.68 


.56 


.56 


.60 




114 Total Hunianls^c 




.63 


.95 


.71 


.77 


.74- 




73 Total Behavlorlstic 




.76 


.67 


.66 


.70 




— — t 
• * 187 Total Human & Behav , 










/ 




A 


.72 


.75 


.73 




1,215 Fla Students 




.98 


.99 




724 Miss students 






— — 










r 




.99 




1,939 T^l FJa & Miss St 


' ft 























All 45 correlation coefficients arre significant at the'ros level, 
£<..01, £s = -.71 £<;05„2£=.49 



Ti^Ll^ 

Spearman Rank Order Cofrelatldn Coefficients RelatlVfe to the Topics and Content the 
Humanistic ^ndjeh^dvl oris tic Teachers Included in Their Psychology Courses an\l the 
Topics the Students Wanted to See Taught In These. Courses. 
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Only 1 of these. 45 corr€f!ailon coefficients \.Vt) Was found not to be 
significant at'the .OS'leveli. * -> , \ ( i ' 

£<.6l,is« .5L .OSi^Xs « .36 * • X-'" 



the stress they placed on these differeht objectives' (.89). The MH and MB teachers 
tended to agree less often on the priorities they placedion the objectives listed 
(.59). -The TOTAL H and TOTAC B teachers also were similar in theif rankings of 
these objectivjes (.63). -Hence, the conclusion is that these two ^oups of teachers , • 
te^nUed ^ stress the same objectives-. at about* the same levels of priority in their • 
; respective precol lege' psVchology classrooms. . 

The students were given t^ie identical 12 objectives , as were given the teachers 
except that the^ wording was altereij to convert the objectives into' reasons for taking 
the course instead of objectives in offering it. . T-hey also could check any and 
all the reasons they had for enro-lling irj their ITsSrchology course. The results 
revealed that the FH and FB teachers were nearly identical in the leveV-of compatabi.lity 

'between their Course objectives ^nd the' reasons why, the f students signed up for ^ ' 
their- ijourses (.^69 and .73, respectively). A sinfilefr^ cfattern of cojppatabil ity was 
found in comparing the MH and MB teachers with the H students (.65 and .56',' respect- 
ively). Oveifall, the'114 TOTAL- H and 73 TOTAL B teachers were also very similar 
in their rankings of these objectives when compared- to the reasons the 1,939 TOTAL , ^* 
students gave for .enro>l ing In^jjsychology courses-'in these two states' (.743».and .70, 

.respectively). .Incredibly, the F and M students agreed almost completely oli the 
reasons why they took th'e.ir psychology cours'es (.98). ; 

•Course Content (What is tauQht) - ' • ; . . -3,. '\ ' " V * 

Information was obtained relative to .'the topics- content which these two * 
grbups. Qf teachers included in their respective courses. A list of 22 topics fre- ^ 
quently covered in p»*ecollege psychology coupsjes was provided .as were instructions 
to" check any and all of those topics which the teachers actually "did'cover in^ their 
courses (see 'Appendix,^ tables 5-8).- The anal.ysiSsOf th/ results of^the rankings 

jevealed th§t'the FH teachers taught muctr^ the same ls;oni©nt as their FB counterparts 

"(.85) and- their MH colleagues (.71). the 'FB teachers werK^fn close agreement with 
their MB counterparts. (.77). (See Table 2). At the satq^.titne, the -MH and MB teachers 

.were not so similar in the ^rtorjty rankings". their, groups, assigned these topics (\51).' 
Inter^tingly, when rankin>41for the Combined'^OtAL K and TOTAL B were analyzed, it 
was folmd that these two sets of teachers taught '^yery much the same content a'nd * - 

'topics in their (seemingly or' supposedly divei^se ?) respective courses (.87). ' 

The .rankings for what thesis teachers included in their, ceurse's were Compared 
to the" rankings reflecting what thefj;;^ students wanted to spe taught in- their , 
psychology courses (see -fable 2). ' The student data were obtained from their freq- o 
uency_;kOtals .regarding the same ^2 topics which were Jisted. on the teacher questionnaire 
forin. The results of„the rank»order -correlation analysis revealed that the FH and FB , 
'.teachers vyere very similar fn the ambunt of agreement ^hey had between wh^t th^y - 
actually, included in 'their 'courses .and wh'at- the 1 ,215 F stude'nts thoJght-'should be 
.included in them (.59 and .61, respectively). A mor,e dramatic difference. appe.a red to' 
,exis,t between the MH ahd MB teachers in their -compah'^on. with the wishes of the ,724 
*M studen,ts (..69 and :31 ,' respecti velyO. but this difference, was not found to be' 
significant when the two coefficients wer^ -compared statistically. And as a whole, 
the TOTAL- H teachers faired better tlian th? TOTAL B tejichers in their aigreement..jyith 
all;*!, 939' students from the twp states (.-SQ and .51 , -respedtiveiy).. This contrast 
between^ teachers and students must be cqrisidered in li.giit of the higher leyel of; 
conrel.ation attained' between the two sets/cff students (5^88). • 

. ' These data suggest th&t fn general, H' and" B- teachers are more likely :to agree 
with their fellQvr teaching, counterparts on th^ cpatent they include in their respective 
roai^es than they are to agree with the.'content and topics ^the students believed ^ - 
shouTd* 56 included i/f these courses* Intefestingly, o^f^the 45 Spearman rank order 
fcorrelation'goefficients found in Table 2, ohjy one^(-.31) was found to be at a 



.statistically ui'significant. level (£ < .05)., And, whil-e these different correlations' ' 
may appear to show vast, differences in the levels of agreemen't (e.g., .31 contrasted 
with .69), these two' coefficients are not statistically different from eachother 
to warrant the. conclusion that, one is that much different from* the other in respect 
«to the particular variable being considered" This interpretation holds true for all 
data and coefficients Reported here. * 

Course Contest (What ought to be taught) . ' • , ' 

Believing that iji some cases- teachers a're restricted or. handicapped from teaching,, 
\he topics and content they- really. think should be'taught in their psychology courses, 
an item inclu.ded in the survey asked these teachers to^mark^those topics they thought 
ought to be included in precollege psychology courses/ The' same list of 22 topics 
as provided previously for another item was included in the questionnaire (s€e 
Appendix, Tables 9-12). The results of the data analysis. of their ranking? for this 
set of topics revealed that the FH teachers were at a high level of agreement with- 
their FB counterparts (.87) 3nd tlie WH teachers (.92) as to the topics they thoaght 
should be included in their courses (se^ Table 3)'. The FB teachers agreed' with their 
MB colleagues on the topics their courses" should- contain (-.84). And, ^ the MH and MB 
agreed on the pri"^)ri.ties thajt should be given to the' topics they be-lieved these 
courses should contain (.67). As collective .groups, the l-HJOTAL H and 73 TOTAL B . 
teachers agreed very highly as, to the topics and content these courses should include 
(.86). ■ ^ . 

The rankings for what, these teachers thought should be included were compared . 
tQ the rankuigs given by students a^ to, the toQic^s they wanted their psychology courses 
to containi?f|j/The EM and FB teachers tehded to'be,.somewhat similar in the degree of 
their consistency with the ranking^ assigned these 22 topics with those^ankings 
assigned by the 1,215^ F students (.77 and. .60, Respectively). ThMs'pat'teVn was also 
found ahiong tbe.MH and MB teachers and theic students (.64 an^ ;44, respectively). 
When lumped together, the TOTAL H had a slightly, higher correlation coefficieFit 
than their TOTAL B counterparts (.70 and .55, .respectively) in regarite to their 
consistency with the rankings* by the 1 ,939 F and M students ^ ' * \ 

Table 4 illustrates the degrge of agreement betwe^en the various groups of 
and B teachers for the topics they actually included in their courses and thbse they^ 
believed should be included i<\ these precollege psychology courses. The high levels" 
of consistency beween these' two sets of^ rankings as evi<lenced by table 4 Veyeals 
that In generaryoth sets of teachers were Actually ^teaching the content «a»d topics 
they thought should be included *in .their psychology courses. He(ice, there appear 
to be few restraints which 'operate to pre\(ent these ,teachers as a grpiip from including 
in theit^ courses .what they believe should be .taught ^n them. * Howev-er, this is not; • 
to suggest that individual teach^ers in one or both groups are .free of all handicaps 
or restrairits which might .prevent them from including certain content they believe. . 
they should be allowed to include in their course,s. 'Nor does it suggest that these 
teachers all have the .same, level of academ^ic freedom^to teach these topics to'the 
depth and degree they believe these topics and concepts should be covered.^ And,, if 
teachers set as part^ of their .objectives for a course the topics they .believe shopljd 
be covered^ during the course, then these data would suggest that t^acher^ in both 
groups are relatively success^ful in at least coveriji^ most of the topics these contentr 
specific obj^eet'tves, imply must be covered. Finally, these data do not reflect' in^ 
,any way on the qual ity of which these topics and material are 'covered and/or learned; 
•they merely repres>ftt ' quanti ta ti ve data relevant to thii issue. 
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TABLE 3 



Spearman Rank Order Correlation Coefficients Relative to the Topics and Content the 
Humanistic and Behavlorjstic Teachers Thought Should be Included In Precollege 
PsychologyCburses and* the Topics the Students Wanted'to See Taught In These C 
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' All 45 correlation coefficients are significant at the .05 level, 
.51 
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£< .05, £5 = .36 
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Sftearman Rank Order Correlation Coefficients Relative to the Relationship Between 
•the Topics and Content the Humanistic and Behavlorlstic Teachers Actually Taught 
in Thefir Psychology Courses and the Topics and Content Th«se Same Teachers Thought 
Should be .Included in Psychology Courses Offered on the PregoUege Levels 
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All 17 corrtltt^on coefficients are sigrviflcant at the .005 leye1(\(rs = .56) 



^ Instructional Aids and Audiovisual Material Resources 



Information was also obtained fro^these teachers as to the^ types of instructional 
' /aides and resources they wanted to see made available to them 'for theit* use in teaching 
' psychology: ' The- students w^'re asked to check those audio-visual aids and materials 
they wanted to see their teachers use* in teaching them psychology (see Appendix, ^ 
Tables 13-16), Fifteen it^ were listed on each questionnaire form with some slight 
differences in the' exact items provided on the teacher: and student forms. The F and 
M teachers recetved the same I'S, Items ahd the F and K students. were given the same 
items to ctieck off. 



Table 5 identifies the correlation coefficients comparing the items* each group 
was provided containing all 15 ftems Mn common with their particular questionnaire 
form. Table 6 identffies the coefficients comparing only the 13 items which were 

<cormion to/bolth the teacher and student survey forms. As Table 5 revealsy the FH 
teachers combared highly with their FB (.84-) and MK (-68) counterparts in thePtypes— 
pf instructronal materials they wanted to have for their courses. The FB teachers 
faired less well with ^ their MB colleagues (.53)^, As a combined group, the TOTAL H 
and TOTAL B teachers were much alike in the .kinds, of materials they wanted to use " 
in their psychology classrodms j(.77). The hrigh /coefficients among the students 
reveals nearly identical needs they had relative to the instructional 4naterialsthey 
wanted their teaehers to use to teach them psychology (,94, ,96, iand ,98, respectively), 

* Wh^ the groups were compared fo^r only those 13 items common to all the survey 
forms, the degree of agreement^mo^ag these groups .rose (table 6). ^The FH teachers agreed 

• more closely with their FB counterparts (,88) and their MH colleagues (,83) while the 
FB and MB teachers *also increased the level. of their agreement'for these materials (,79). 
The MH and MB teachers had a respectable level of consistency in the degree of their 
needs for thesfe instructional materials (,63); As combined groups, the TOTAL H and 
TOX^iL 3 teachers'has a high level of consistency between their mutual desires and * 
needs relative to these items (,82);, In comparing the rt^eds of these teachers with 
the desires of their s;t:udentS, the Fh and FB teachers were it^ close agreement with 
, the de$ires Of their students' rankings (,80 and Jl ^ respectively) v3s were, the MH and 
MB teachers wi'th tfteir students (,79'and" ,81 , respectively), 'When , compared to the 
TOTAL student rankings, the TOTAL H and TQTAL B teachers were^fdentical in the degree 
of compatability .in rankings with their students (,71), 

^ . ^ ' . . ^ \ ^ 

Summary and Conclusions ^ * * \ 

Ip reviewing the data found in Tables- 1* through 6, the Humanistic and Behaviofjvstic^ 
teachers in one form or another .were compared along 105 different variable combinations 
and were found to be statistically similar (£ " .05) on 104^i£ them. When. the two 
groups of teachers were-compared with'the* various combinations^f student response 
data, it was found that they statistically similar on *83 of the 84*variables on which 
coefficients were computed, Rinatiy, all 15 of the correUtions among studeat data 
were found to be significant. Hence, only 2 of the 204* coefficients computed among 
these various g^oup data were found tb be at an ijisignificanf level of agre'emgnt, 

'"^ ^ > , ' ' " . • ' ' * * 

These results indicate that there is no real difference between these- two:^^ts • 
of teachers in their course objectives, content, apd tljpics; in their beliefs -about 
^ what these courses should include in tefms of content and topic?; in their level of 
consistency^ between what they believe should be taug'ht and what they actually teach 
in tthese 'ctfurses; and in their priorities for the types of audio-visual and other 
instructional aids theyvwould like to see made available to them*for teaching their . 
courses. Thus, as gr^oups of teachers, these teaChefs are for the* most part identical 
to each other, / ( * . . 



• . TABIE 5 * . • * ' : - 

Spearman--* Rank Order Cgr^latlon Coeffi(^nts Relative to the Types of Atjdio-Visudl ' 
Aids and Instructional Materials the Humanlstk and Behavioristlc Teachers Wa'nted 
to See Made Available t6 Them For Use in Teachinn Ps^'ch'^lnoy and the Tyi>or. of: These 
Materials Their Studeats Wanted To S^^, 't..w w*v-. k.m.,.^mu* f«r nVt Id iU^t^w ^ 
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Q) 
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Fla Stud 


His Stud 


Tot Stud 






.84 


.68 


.40 


.99 


:74 


.96 


NA 


'NA 


NA 


58 Fla Rphaviori^tic 




.59 


.53 


.87 


;92^ 


.91" 


NA 


NA 


NA; 


16 *M1ss Humanistic* 




.51 


.70 


%2 


.75 


NA 


NA 


NA 


J5 Miss Behaviorlstic 




.42 


.64 


.56 




NA 


NA 


^114 Total Humanistic 




.77 


.98 


NA 


NA 


NA 


73 Total Behaviorlstic ^ 




.84 


NA 


NA- 


NA 


187 Total Hiiipah & Behav ^ 




NA 


NA 


h)< 


1 ,215 Fla Students ^ . 




.94 


.98. 


724 Miss Students' 




— 
.96 


"■ ■ 

1;939 Total Fla & Miss St ^ 





N = 15 Types of InstipucHonal Aids and Resources 
£ < .01 , r^ = . 62 '"^i < .0^, . 44 



^ TABLE 6. : ^ ^ <^ 

Spearman RarflTOrder Correlation Cqefflclents Relative to the- Types of A^dio-VisuaV, 
Aids and Ijhstructional Materials the Humanistic and Behaviorlstic Teachers Wanted 
to See Made Available to Tltem-For Use in Teaching Psychology and the Typ^s.of These 
Materials Their Students Wanted To See Them Use: Rankings for the 13 Items Which 
Were Common to All the Questionnaire Survey Forms. ' . 
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Mis Hum. 
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Fla Stud 


Mis Stud 


Tot -Stud^ 


98 Fla rtDmantstlc 




.88V 


;83 


.51 


.99 


:79 


.97 


.80 


.74 


.72 


' 58 Fla^ Behaviorlstic 




.79 


.63 


.91 


.95 


.^93 


.77 


.73 


.70 


16 Miss Humanistic 




.6J 


.86 


.76 


• 89 


.67 


»79 


.74 


* 15 Miss Behaviorlstic 




.53 


.75 


.64 


-.66 


.81 


.79 


■114 Total Humanistic 

* 




.82 


.98 


.78 


.74 


.71 


73 Total Behaviorlstic 




.87 


.70 


.74- 


.71 


^ 137 Total .Himian & Behav 




.80' 


.81 


.76 


1,215 Fla Students- 


/ 


.87 


.93 


724 Miss Students 




.96 


1 ,939 'l)&tal Fla & Miss'st 


i« — '• : 



• rj iypBS.^9T insiruciionai miqs ana Kesources 
s Alln4S correlation. coefficients are significant at the .05 level. 

£ < .01, rg ' = .'67^ ' £ < .05j = .48' • ^ 



10 : 



n. 



9 



Contrary to what one may (or hopecJ to) «lplt*t, these data -also reveal that 
'there is-no diflFerente between Humanistic and Behavioristic teachers in the degree' 
to which their -course objectives compeife to the reasons why their student's enroll 
in these courses; their courses include fhe topics and content their students want 
and desire to see included in their psychology courses; their own beliefs abput . 
what these courses should contain in the way of content are fongruent to the 
content desires of their students; and their own beliefs about the types of instruction 
al material^ they v^ould like to have avialable to use in these courses are congruent 
to the types their students would Jike to see them use to teach them psychological 
content. In ^hort, these Humanistic and Behavioristic teachers were identical in ^ 
the compatability between their responses* and those of their student ^long the ' ^ 
variables described. ^ . 

Hence, who comes closest to meeting the needs and wants of -precollege psychology 
students? Jhe answer is simple. Since these teachers are identical to one another 
and in thejr agreemeftlx with the'ir students, the ^answer has to be that neither 
Humanistic nor Beh^ivioristic teachers, are closer to- meeting the needs of their 
students. For this reason, those individuals who continue to insist that these 
labels^ do represent something significant in terfns of what really takes place in 
the "real world of .the classroom and school" must learn to accept the harsh reality 
of life and seek other labels, to identify what they hope are more meaniYwful labels. 
The implications of these data and findings are far reaching. No less slignif icant^ 
is the faet that there is ^Wml empirical support for the arguement that humanistic ^ ^ 
and Behavioristic approaches are nrot dicqjuomous but are indeed complementary to each 
other. - • ' , ' • ' * * 
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<• •- ■ ' ■ • TABLE 1; ' _ , . . ; 

Comparison of Ranking§^fj^ Cooirse Objectives' Between the Behavioristic and 

Humanistic Teachers^ ' . ' 



Objectives, 




BeJ^vior i s tic • 

' Teachers ^ 
F , R 



Humanistic * 
Tea>Dhers 
' F . % . '^^R 



A) , Understand personal problems 50 

B) Understand myself as an indiv. 47 

C) Assist in life adjustment 44 

.D) Develop apprec. for psychology 40 

E) Prdp for college psych bourses 36 

F) Assist developmt of phil of life 35 

adolescence ^ ^ 35 

misconcpts 'abt psy ^ 35 
Apply psychological knowledge • - 35 



G) . Cone with 

H) Eliminate 
I) 



J) Assist' in future fain, planning 33 

K) Under stand^^vocab. of * psychology 32 

L) Assist in vocational planning * 8 

M) Other' . • 7 



86.2 
81.0 
75.9 

69.6 
62.1 

60; 3 

6'0.3 
60.3 
60.3' 

56.9, 
.55.2. 
13. 8 



•1 
2 ■ 
3 

4 
5 

7. 

7. 
7. 
7. 



92 93.9, 1 
89 *90.^ 2 
8.8- 89.8-3 



51. i 



5 . 

5 
5 
5 



56 
50 
72 73 



.0 11 
.5 (4.: 



72. 73.5 4.5 
61 62.2 .7.5 
61 62.2 7.5 



10 
11 
12 



67 
55 
29 



68.4 
5-6.1 
29.6 



6 
10 
12 



1.77 
2.31 
<1.'42 

1.68 
1.38 
'2.34 

2.34 
.00 
.00 

1.61 
.00 

4 .1.9 



12.1 



9.2 — 



.18 

.13 V 
.64* 

.1^ . 

.24 

.1*^ 

.13 
.95 • 
,95 

.2p 
.96 
.04* 



^(12) = .-66', '£'< ,p2 
t'df.(l) 



(N=58) 



(N=98) 



*p < 



05 



> 4%* 4 
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TABLE 2 
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Objectives Set For Courses Taught By The' Humanistic 
. and. Behavioristi'c Psychology, Teachers" 



\ 



Objectives 



Humanistic 
( Teachers 



Z 



- 16. 100.0 
16 100.0, 

- 14 . 87>. 5 
13 81.3 



a) Understand and accept 
self as', an individual, 
#b) Und erst; and personal 
problems 

0) .Assist in life adjust- 
ment 

\ / 

d) Apply psy. knowledge . 

e) De.velop appreciation 
for psychology 

f) Cope with adolescence 

► ' ' ' — 

g) Develop philosophy of 

life 

h) -Eliminate misconceptions 

about psychology 

1) Assist in preparing for 
family life 

i 

jX f Prepare for' college 

psychology courses 
k) Understand vocabulary 
1) Vopational planning 

9 t ' 

A ^ id) Other ' ^' 



10 
14 



13 
8 
7 



5. 

6 

6 



62 .'5 
87.5 



8i.3 
50.0 
43.8 



31.3 
37.5 
37.5 



0 ct^o 



Behavior istic" 

Teachers. 

F - . % . R 



• 










1 i; 
I ' J 


1 J 


OO ♦ / 


1 




1.5 


12 


80.0 


3.5 


.20 


3.-5 


12 


80.0 


3.5». 


.94 




10 


66.7 


6.5 


' .61 


7 


• 12"^ 


80.0 


3.5 


.50 . 


3'. 5- 


8 


53.3 


9.5 


.09 


5.5 


? 


60.0 


I 


; .36 












8 , 


1^ 


8.0.0 


3.5 


'.i7» 


9' 


8 


'53.3 


9.5 


.86 



12 


10 


66.7 


6.5 


.11' 


ro,5 ' 


7 . 


46.7 


11 


-.88 


10.5 


4 


26.7 


12 


.79- 




I 


6.7 


4 





8.00 



'7.87 



£ based on Chi-square (df = 1) 



Mississippi Teachers 



( 



ERIC- 



14 



* 4 



Comparison of the R&nkings 
• for the Reasons . Th^y iEti 




T/teLE 3 



Isslsslppl and Florida Student Pata 
1 Prefcollege Psychology Courses 



Reasons 



^\ Misslsslopi Student 
Responses 
' F % R 



•Florida -Stud6nt 
Responses 
'F' % ' R 



a) . Tb help me understand and deal 

Wiith my personal problems 

b) To i^ssist me in adjusting to.' 
life^and in feolving life's* 
probiams "-^ ^ v 

c) To ^hlpi. me better understand 
and accept myself, as an in-* 
dividual' 

d) Yo assist me*^ in^preparlng for 
my future family life 

e) To apply psychological know- 
ledge to' understand' contem- 
porary social problems ^and 
events 

f ) To prepare me tor, college ' 
psychology, courses 

g) To assist me ih developing a 
basic:* philosophy of life 

h) To ehlp me cope with problems 
associated with emerging ^ 
adolescence 

■\) To help me develop an appre- . 
elation for psychology as a 
field of scientific kn9wledge 
and Inquiry 

j) To eliminate many of the mis- 
conceptions I have about psy- 
chology and psychologists 

k) To help me ix). my Vocational 
planning » ■ 

1) To. assist. me In understanding ' 
the vocabulary associated with 
psychology 

' ' 

m) Other. . ' » 



38.6\ 
341 



61.6 



54.4 



53.3 



47.1 



628 



561 



555 



438 



51.7 



46.2 



45.7 



36.0 



,256 

216 

/ 
202 



35.4 



35.1 



30.5 



2^8 

r 



27.9 



512 



434 



429, 



285 



42'.,1 

♦ 

35 ..7 
35.3 

23.5 



7 . 



9 t . 



142 -19;6^ 10 



I 

104' ' 
171 



16.3 11 



37.6 



222 



224 



30.9 



18.4 11 ' 



18.4 .» 10 



14.4' 
23.6 



12 



■202- 
•1^7 



16.6 

'16. i 



12 .. 



NOTE: The rank-order "correlation coefficient for these two sets of (lata Is .98 ^ 
'7* <£ < fOOl). The Zd2 - 6. .; 
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TABLE 4 



X ■ 



Reasons Why- and Objectives For Prec,oll6ge Psychology Courses -ajS Established by ' > 
J These Humanistic ;aV»d'B.e'haviopstic Teachers'.and the Reasons Why Secondary School 
' Students Enroll in, These .Courses 







•Florida , 1 


Mississippi- 


Fla/M 


s Combined 


Fla/Ms- Students, 




/ OBJECTIVES/REASONS 




B . 
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H 


B 
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F 
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a) 


w — — ^^xr ^ 

Help Ss understand and deal 






i 


















w^th th6'?rj personal pns^lems 






1.5 


3'. 5' 


1 ' 


1 


1 


1 




1 


b) 


Help Ss, understand and accept 


• 




I- 




• 














theinseTves as individuals 

*' * ^ ' , " • 


2 




U '1.5 


1 


2 




2 . 


3 


3 ' 


3 ' 


c) 


Assist Ss in adjusting -to 
























life, & solvina life's Droblms. * 


' 3 


3- 




0 . V 


0 




1 
0 


0 


1 
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d) 


r>^5 L 05 111 ucvciUpiiiy a Uao 1 v« 


A 
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philosophy of life 


4.5 


7.5 ' 


,5.5 


8 


5 


8 


4.5 


' 7 ' 


7 ' 


•7 


e ) 


Help Ss cope with problems of 








w ^ 
















pmprdinn ;)Hnlp^rpnr^ 4m 

Help Ss apply psychological 




■7 c 

7.5, 


. 3.5 




4 


9.5 


4.5 


8 


. 9 ,. 




^\ 

jj 














- 










Icnnwlpdop tn ruri^pnf' nrnhlpmc 




^ / .5 


5.5 


, 0.5 - 


6.5 


-7 


6 


\ 5 


4 


5 


9) 


Help Ss develop an appreciation 

'for D^v -as fipld of sripnti'fin 
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knowledge^ and inquiry ^ 




4 


"7 

7 


3.5 


9 


4 


7 


.9 


8 


8 


n) 


Help Ss eliminate many of their 

III 1 dwv/l IwCp U 1 Uild uUU pdjr UiiU 1 uv^jr 
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7.5 


7.5 


' 8 


3.5 
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8 


10 


.11 


16 . 


i ) 


Assist Ss <4n preparing for 




,0 ^ 




















.t^jpfr future family life 


, 6 


10 
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• 9.5 ' 


6.5 


10'^ 


9 


' 4 


5 




3) 


Prepare Ss for. college 




















If 




psychology courses 


11 
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12 


6.5 


11 
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10 ' 


.6 ■ 


. 6 
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Assist Ss understand the • 
vocabulary associated with 
























psychology 


10 


11 


10.5 


11 . 


10 
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11 


12 


12 
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12 


'ip.5 


* 12 


12 
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TABLE B 



Coinp^rison^f lUlnkltvgs' For Topics Included Within Psychology CQUtses'' Between the^ 
Behavioristic and Jfumanistie Teachers* ■ \ 



Topics 



Behavloristlc Tdachers 
% R 



Humanistic- Teachers ^ y 



£<.05 



A. Menta^l illness V • 

B. Personality theory' 

C. Al^nqxmal behavior 

Emoykions 

Mehtal health . . 
Soqial behavior 

Intelligence 
Motivation 

)rugs; alcoholism, etc 

/Learning and thinking 
^PaOrapsychologyr ESP 
Mental retardation 

The adolsecent 
History of psychology 
Growth and develpproent • 

Sensation and pes^ception 
Heredity and genetics 
Marriage- and the family. 

Love , ' ' 

^T* Child care 

V. ^uman body, physiology 

I*, 

statistics 



54 

■51 
49 

47 
47 
44 

44 

42 
41 

41 
40 

38 

35 
35 
34 

-3-4 
33 
32 

29 

19 

13 



9,3.1 
87.9 
84.5 

81; 0. 

81.0 

75.9 



1 

2,. 

3; 

4.S 
4.5 

6.5 



85 
88 ' 
73 

88 e 

86 • 
85 




'75.9 ^ 


6.5 . 


77 


78/6, 


6 


72. A 


8 




72 ..4 


9.5 


70.7 - 


9.5 


] 71 


, .72. A 


9.5 


70. 7< 


9.5 


60 . 


61.2 


13 


69.0 , 


.'•11 v 


62 


63.3 


12 




12 


51 


52.0 


16.5 


60.3 


13.5 


74 


75.5 


7 


60.3 


13.5 


51 


, 52^ 


, 16; 5 


5^.6 


15.5 


58 


'-59.2 


14 


58.6 


15.^ 


49 


5^0" 


is / 


56.9 


17 


47 


' 48.0 


19/ 


55.2 


18 


56 


57.1; 


15/ , 


50C0^ 


19 


64 . 


65.3 




32.8 


20. 5 




36.7 


/20 


32,8 


20.5 


28 • 


28.6 


/21' 


22.4 ^ 






' / 




22 


18 


• 18.4/ 


22 



,^6§\/.3331. n.s. 
',-0091 7 '.9240 n.:S. 

.2075 *niS. 

1.7077/ .1913 n.s. 

.829^ . j»362S n.s. 
2.29-7^ 




:.0454 

.3roi5 

'2.1786 

3.?929 
.7077 
.0099 

.7689 
.8346 
.0053 

2.9383 
.1082 
".1372 

. .1636 



.1296. 


n.s. 


.8466 


n.s. 


.8567 


n.s. 


.9586 


n.s. 


.3166 


,n.s'. 


.5829 


n.s. 


.1399 


n.s. . 


.0696 


n.s. 


.4002 


n «s . ^ 


.9209 


n.s. 


• 3806 


n.s. 


• 3609 


n.s. 


;9420 


n.s. 


• 0865 


n/s. 


• 7422 


n.s* 


.7111 


n.s. 


.6858 


n.s.«^ 



*rg(22) 
^d£(l) 

17 



C87, £ < .001 
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TABLE. 6 



■ ^ 



Topics and Content Included in Courses Tayght By The 
* Huaai^istic.and Behaviourist ic Psychology Teachers 



Topics ' y 



Humanistic 
•Teachers 



Behav^ristiq 

Teachers 

F % R 



a 
' b 
c 

d 



Intelligence 



g 



Perspnflfilty. theory • ; 
'f *<Socl%l triehavior ' 
HentaKfllness 

Emotions , ' 
DrUg^, alcoholisra, etc. 



^ MoMvation* 
Mental health ' 
The adolescent 



Abnormal behavior 
tov^ ♦ 

Growth^ and development 

Mental retardation 
Learning and thinking 
Marriage and the family 

Heredity and genetics 
Senation and perception 
History pf psychology 

iParapsychology , esp 
Human body-physiology 



Child care 
v) Statistics 



15 

13 

13 
12 
10 

10 
13 

9 
•12 
9 

9 

6 
9 

J> 
9 

9 
5 

'2 



93.8 
'87.5 
81.3 

81.3 
75.0 . 
■ 62.5 

62,5 
81. '3 
68,". 8 

56.3 
75.0 
56'. 3 

,56.3 
37.5 
56.3- 

37.5. 
43.8 
56.5 ' 

56.5 
31.3 
' 12.5 



I 
2 
4 

- 4 
&.5 
9.5 

■ ■ 9.5 

A ' 
8 

13. '5 
. 6.5 
13.5 

13.5 
18.5 
13*. 5 

18.5 

'H7v .. 
13.5 

13.5 
20 

2,1.5 



13 
13 
13 

• 12 
12 
. 12 

12 

10' 

11 

13. 
9 
11 

10 
12 
■ 8 

10 
9 
6 

6 

. 6 



86.7. 
-86 .'7 
86.7 

80.0 . 

80.0 

80.0 

'80.0 ' 
66.7 
• ^3.3 

86.7 
. 60.0 • 
73.3^ 



2.5 '.95. 
2. '5 .64 
2.5 .94 



J. 
7 
7 

7 
.13 
10.5 

2.5 
15.5 
10.5 



66.7 13 
80.0 7 
53.3 17 



66.7. 
60.0 
40.0 

40.0 
40.0 



13 

15^5 
18 ■ 

1 



18 
18 

5 1 33.3 ' -21 



12.5 , ^ 21.5 



20.0 A, 22 



■ ,71 
.92 - 
.50 

.50 

^.9l 

.61 ~ 
.54 

-.04* 
.84 

.21 
-.59 
•59. 
-I 

.59 
.89 
.34 

.'94 



t ^ 

^ X 



£*baded on Chl-square (df = .1).. 



12.8 



V 



14.4 
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•TABLE^7 



Topics the Humanistic atnd Behavioristic Psychology Teachers Included in Their Cour'ses and 
Those Topits Their Studetts Believed Should be Inpluded iff Psyc+K)logy Courses Taught orf 

the Precorl6ge Level - , - ' " \ ■ 



TOPICS. 



Florida 



H 



B 



Mississippi 
' H 



Fla/Ms Combined a Fia/Ms Students 



. . 

a) Personality Theory^ 


* 

"1.5 


2 


r • 


. 2.5- 


. ' ' 


' Z " 


• 1 


*> 

.6^ 


3 


4 ^ 


♦ b) Mental Illness 


4.5 


1. ■ 


■■4 


2.5< 


5 


1 . 


, '2 ' 


7° ' 


5 


6, 


Cy tiiiutions 


1 • 0 






/ 


c 


4 


3 


1 


1 


1 


,d) Social Behavior 


4.5"- 


. 6.5; 


2 ' 


2.5 


' 3.5 


5,5- 


^ :4.5 


■ 5 . 


2 


3 • 


e) Mental. health 


3 


. 4.5 


'4 


13 • 


. ^ 3.5 ' 


5.5. 




10 


14 


13.5 


f ) Abnormal Behavior 


' 8- 
.. ' 


• 3 . ^ , 


13.5 


■ 2.5 


9 


3 


6.\ 


8.5 


6 


8 


<^ 

g) Intelligence 


■ 6 


6.5 ' 


9.5 


7 


•6 


7 . 


i ' 


. 15 


13 


'13.5= 


h)' Drugs, Alcoholism, etc. * 


>9.5 


9.5 


6.5 


7 


8 • 


9.5 


A 


4 


10 


7 


i) Motivation - • 


9.5 


8 ' 


9.5 


7 


10 


B. 


9 


17 


i'5.5 


17 


j ) The^ Adolescent , ^ • 




13.5 


8' 


10.5; 


7 


12.5 


10 - 


12 


8 


•10 


k) Learning arid Thinking 


13 


9.5 


18.5 


7 


14 


9.5 


11 


13 


12 . 


11 


^ 1) Parapsychology, Esp 


i2 


-IT . ' 


13.5 


19 


]Z 


•12.5 


'12 


14 ' 


11 

f 


12 • 


. » 

m) Love 


n 


19 


.6.5 


15.5- 


^ Il - 


19 ' 


- 13 


2 




2 • 


n) Growth anrf^evelopmt 


14 


.15.5 .. 


13.5 


»10.5 


ls 


14 


. 14 


«16. 


^5.5 


16 


o) Mental Retardation 


1€.5 


12 


13.5 


13 


16.5 


n 


.15 . 


- • '10 


9 . 


9 , 


p) Marriage &. tbe Family^ 


15 


-18 * 


13.5 


q7 


15 


18 


16_ 


3 


7 


5 . 


, q) History of Psychology - 


16.5 


13.5 


13.5 


18 


16.5 


17 


17 


.^20 


20 


20 


r) Sen^sation &,F^ercept. 


18 


15.5 


17 


.15.5 


18 


15.5' 


' 18 


'Mlf 


18 


19 . 


s) Heredity & Genetics 


19 


17 


18.5' 


13 • 


19 


15.5 


"19 . 


18 


• 19 


18 


t) Child Care, 


20 • 


20.5 


21.5 


21 


^ 20 


21 


20 


8.5 




15 


u) Human BpdyVPhysiology V 


21" 


20 


20 


-1,8 . 


21 ^ 


20 


21 


19'/ 


21 


21* 


v) Statistics 


22 


.22 


21.5 


22 


22 


22 


22 


22/ 


22. 


22 



ERIC 



^ Florida Humanistic ^Teachers ' * 
; 58 Florida Behavioristic Teachers 

16 Mississippi Humanistic Teachers 

15 Mississippi Behavioristic Teachers 
114 Combined Fla/Ms Humanistic Teacjbers^ ' ^ 

73 Cpmbined Fl a/Ms Bfehavi oris t4c Teachers 
187 Combined Fla/Ms Humanistic/Behaviofistfe Teachers 
. 724. Mississippi Psychology Students 

1,215 Florida Psychology Students ' * 
1,939 Combined Fla/Ms Psychology Students 



20. 



♦ " f 

♦ 



• < ''^^^ *^ JABLE 8. 

Comparison of Ranking^ for Toplcis^ Teachers Thought Ought to i>e Xhcluded in Precollege 
* Psychology Courses Between the Behavioristic jind Hiunanistic ''Teachers* 



*Topic 



Behavioristic Teachers humanistic Teachers 

. % . f ^ R * <;S^'i P • % R 



K*^ Emotions 

B. Mental, illness 

C. Personality theory 

D. Tlotivat^on 

E. Abnormal beh2?vior 
Learning and thinking 

G. Gifowth and development 

H. Social behavior 

I. Mental health 



I. 
K. 
L. 

M. 

a. 
p. 

Q. 
R. 

5. 
T. 

V. 



The adolescent 
Intelligence 
Mental retardation 

Sensation and perception 
Marriage and the family 
History of |)sychology 

Drugs, alcohoIirBm, etc. 
Love ' ^ 
Heredity and genetics^ 

Parapsychblo^V/ ESP 
Child care ^ 
jivunan body, physiology 

Statisftics 
Other \ 

V 



49 

.49 
47 

45 
45 
45 

44 

4,3 
42' 

42 
41 

39 

21 
36 
35 

34 
33 
31 

30 
23 
22 

19 
2 



84.5 
- 84.5 
.81.0 » 

, 77.6 
77..6- 
77.6 

75.9 
' . 74.1 
7-2.4 

• 72.4 
70.7 
67.2*' 

■63:8 ' 
. "62.1 V 
. 60. 3- t 

si. 6 

-4 56.9 - 
53.4 

51.7.. 
35.7 . 

■■32.8'< 
> 3.4 



1.5> 
1.5 

3 ^ 



/• 



7 ' 

8" 

9.5 

'9.5 
11 
.12, 

'13 

14' ; 

16 
17 

20 ^ 
22° 



78- 
72 
«• 

-70 

71 

"78 

69 
75 
~51 

. 63 

r.'. 55 

' ; 59 

.;.59 

* 56 • 

* ^ 

51, 

■ - 43 

' > 16 ' 
■11 



• ,.^79.6 
< 73.5 
84.7 

7A,4 
68.4 
6'7.3 

. 72.4 
79.6 
73.5 



2:5 
5.5. 
1- 



8 
10 
11 



7 
2.5 
5.5 



70'. 4. 
52 . 0 

64.3 

56.1 
56.1 

60.2 
60. -2 
57.1 

52.0,, 
43. 9r 
40 5,^. 

36.7 
11.2 



9 

4 ■ 
18.5 

i2 
16.5 
.16 ..5 

13.5 
1-3.5 

* 15 : 

18.5 

20 -. 

21 ■ 

12 



illtS; 

..13LZ2 

■ .4306 
1.1078 
1.3957 

.0783 
.3488 
.0.019 

.oon 

*2f816 
2.8545 

J, 

.i0122 

11213 

■ .1)007 
.05^4 
.0797 

.0163 
.1213 
^0348 



E 


£<.05. 


.5851 


n.s • 


.1630 


n«s« 


.7111 


n.s. ' 


.5117 


>n.s'. - ' 


.7926 


n.s. 


.2374 


n.8. 


.7796 


• n*s/ 


.554& 


n.8, ^^^^ 


.9656 


n.s. 


.9327 


n,s. 


.S367 


n.s. 


.0911 


n.s. 



>,^119 n^s. 

^754 n.s. 

.7277 n.a. 

^.9jl9.4 n.s. 

^;8123 n.s. 

.7778 n.s. 

.7277 ix^'$. 

^ .8520 n'.s% 



^.1082 .7422 . n.s. 



^'^ ^ 

(22) « .85, p < .0,01 



" '^x.- . ' • -Florida Teachers 
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TABLE 9 



Topics The Hqmanistic and Behavioristlc Teachers Thought. 
Should Be Ihclbded Within Pr^college Psychology Courses 



Topics 



Humaivisuic 
Teachers 



Behayi<n:istic 
Teachers 



F 


'l ■ ■ 


R 






R 


it 


15 


93.8 


1 


13 


86.7 


• 

3.S 


'.95, 


14 


• 87.. ^ 


- 2.5 


. 12 


80.0 


9.5 


.94 


13 


81.3 


4.5 . 


12_ 


80.0 


• 9.5 


.71 


14 


' 87.^5 


2.-5 


10 


66.7 




.34 


13 


81. 3 


4 . S' 


12 ■ 






. / x* 


12 


^ 75.0 


6.5 


13 


86.7 


3.5 


.13 


.11 


68.8 


- . 10 . 


* 

> 13 


'86.7 


< 

3.5 ' 




11 


68.8 


'- 10" 


t 


86 7 






11 


68.8 


-lo' 


.13 


86.7 


'3.5 


.45 


11 


68.8- 


10 


, . 12 


.80.0 


9.5 


••76 


12 . 


75.0 


6-. 5 


10 


66.7 




.91 


10 


6,2 .5 


• 13.5 


12 


80.0 


9.5 


.50 




. >6.3 












9 


15.5 


13 


86.7 


3.5 ♦ 


.14* 


11 


68.8 


10. 


, 10- 


66.7 


15.5 


.7.9 


8 


56.0 


17.5 


.-J.2 ' 


80.0 


9.5 


.17 


10 


62.5 


13.5 


• 9 


60.0 


19.5 


.82 


8 . 


50 ..0 


17.5 


10 


66.7 


• 15.5 ; 


» .56 


9 


56.3 


15.5 


9 


6a. p 


19.5-''«. 


.88 


6 


37.5 


20 


10 


66.7 


> 15.5 


.20 


7" 


4318 


19 


10 


.66.7 


15.5 , 


.36 


4 


25.0 


21 


6 ^ 


40.0 


21 


.61 


V 














3 


18.8 


22 - 


' 4 


26.7. 


22 


.92 



Personality theory * 
Social behavior 
Embtiorts 

Leartiing and -thinking 
Drugs/ alcoholism, etc. 
Mental illness. 



Intelligence 
The ^plescent' 
Abnormal ' behavior 



Mental health 

Marriage and the family 

Growth and development 

o > 

Motivation ^ 
Xove 

* Mental retardation 

History of .psychology 
^Sensation lind perception 
Parapsychology; esp. 

Heredity and genetics 
Human -body-i>hysiology 
xChild care " . 



v) Statistics 



X - 



^£ phased on ChiS^quare (df 



14.06 
1) 



15.93 



Mississippi Teachers 



23 



TABLE 10 



Comparison of the' Topics and Content the Mississippi an<i^lorida 
* Psychology Students Believed "Sho.uld be Includ^d'^in TsycholU^gy Courses . 



Topics 



Emotion? 

b . Love 

c. ^Mar'tiagie and the family 



• , Mlaaissippi Student 

\ Respobses ^ ' 
F . Z * R 



526 
512 
509 



72.7 
70.9 
70.3 



1 
2 
3 



■. Florida Student 

Responses 
F % R 



906 
'788 
714- 



74.6 
64;9. 
58.8 



1 
7 



d. 
e. 
f. 

g- 
h. 
i. 

"j. 
k. 

1. 



Drugs, I alcoho l i sm , efec. 
Social / behavior 
Personjklity theory 

I 

Menta:| illness 
Abnortpal behavior > 
Child! care 



Meat^l health 
Mental retardation 
The ^dolescelht 



468 
458 
420 

413 
388 
388 

364 
359 
340 



64.6 
.63.3 
58.0 

57iO 
53.6 
53.6 

50.3 
49. -6 
47.0 



4 

5 • 
7 

8.5 
8.5 

10 . 

11 

12 



675 
83.6 
813 

760' 
722 
532 

577 
684 
694 



55.6 
,68.8 
66.9 



10 
2 
3 



62.6 5 
J 59, 4 '(6 
/43.8) 17 



47.5 
56.3 
57.2 



14 
9 
8- 



'•it 



m. Learning and, thinking 
n. Parapsychology, esp 
o'. Intelligence 



q- 

r. 

7 



Growth and development 
Motivation . ' 
Heredity and genetics 



s. The >^uman body (physiology) 
t. , History of psychology 



339 -46.8 13 
•331 45.7 14 
321 44.3 15 




'u. Sensation and perception 

V./ Statistics ' ^ 

n6tE: The rank-order correlation coefficient for thesB two sets of data is 
< .001). "The Zd2 ^ lliA^l-lT).. 



309 
260 
248 

237 
'199 
192 

I'^O 



42.7 
35.9 
34.3 

32.7 
27.5 
26.5 



16 
17 
18 

19 
20 
•21 



632 52.0 12 
637 ■ 52.4 -11 
620 51.0 13 



54,8 
-.548 
427 



16.6 22 



283 
.406 
477 

247 




.87 



\ 



/ 



24 
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. TABLt^ll , , ^ , 

To|5ics t.he' Humarikstic and Behavioristic PsycBology Teachers" and Their StlJdents Ranked' 
As Topics That Should be InclUded ip Psychology Courses on the Precollege Level> 

^ - . • ^ 



TOPICS 

7 



Florida 



Mississippi 



Fla/Ms Combined 
H ■ B T 



m 
n 

.0 

P 

q 

r 

s 
t 
u 



Personal ity" Theory 
Emotions 

Social Behavior* 
Mental Illness 
. InteHigence * 
Motivation - 



g) Growth & Developmt 

h) Abnormal Behavior 
i|. Mental Health . 
jUJ^^ Adofe^cent ' 
Jc) Learning & Thinking 
1) Drugs, A'bdoholism,' 



•Siensation & Percej/?*. 
Love ^ 
Marriage & the Fam. 
Mental Retardation 
History of Psychol . 
Heredity & Genetics 



'1 

2"5 

5.5 
4 

8 

7 

lb 
5.5 

11 

13.5 

12 • 
13. -5 
16.5 
1^.5 
16.5 
15 



Parapsyehology.Esp 18,5 

Human Body/Physiol . 21 

Child Care - 20 

Statistics S. <22 



3 

1.5 
8 

1.'5 

ri> 

. 5 

* 7 
5 

9.5 
9.5 
5, 
T6 

13 " 

17- .' - 
14'. 
12 
15 

18 • 

19"' 

20 \ 

22 



Fla/Ms Students 
^^. . '-f Comb^ 




T 



6 ' 


3 


4 


1 

1 


1 


1 


5 


2 ' 


3 


7 


5 


6 


15 


]3 ' 


13.5 


17 


t5.5 


17 


>6 


*15.5 


16 


8.5 


^ 6 


8 • 


10 


14/ 


13.5 


12 . 


1 


10 


13 ' 




1 1 


.4 


10 


7 


2l' 


\8 


19 . 


„ 2 




2 


- 3 




5 


"10 


9 


9 


' 20. • 


'20 


20 


/ 18 


. 19 


18. 


14 


11 . 


12 


19 ^ 




?1 


8.5- 


17' 




22 




J2 



25 
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TABLE. 12 . . , 

SiHnmairy "Of the Percentages, Adjusted'Chi-Square Values; and Ranks Assigned to Types of Instructional Aids 
and Resource .Materials. The Florida Humanistic and Behavioristic Psychology Teachers Wanted to See Made 
Available to Them for Use in Teaching Their. Precollege Psychology- Courses 

. • • . • \ . ■ ^ • ■ " 




Humamtlic Bthsvitintlic * 

Twhtn T— chfi ♦ . Chi Square 



Type of Instructional Material 


'% 


R 


% 


R 


^ {Adiuated) 


P 


Materials for classroom experiments 


746 


1 


74.1. 


2 


.020 ^ 


.d9 


Films 


71 4 


25 


75.9 


1 


.174 


.68 


Simulation games 


714 


. 2.5 


70.7 


3 


007 • 


,93 
.85 


Filmstrifiis 


.59 2 


4 


e2.i 


4 


.035 


^ StiKient w6rklx>oks 


S82 


5 


55.2. 


5 , 


039 


.84 


Value sheets 


541 


6 


25.9 


13 


10.680 


00* . 


0 Overhead transparencies ^ 


53.1 


7 


46.6^ 


6.5 


.385 


.54 


Audio-cassette tapes 


^0 


8 


486 


6.5 


063 


.80 


Newsletter for teachers 


460 


9^ 


310 


10* 


3^ 


.06 


Curriculum guide 


35? 


' 10 


' 310, 


10 


178 


.67 . ^ 
•'.95 


Different kind of te)Ctt>ook , 


33 7 


. 11^ 


32.8 


8 


.003 


Reference service for students 


32.7 


12 


31.0' 


10 


.001 


.97 • 


Materials for slow learr>ers 


' 30.6 


lb 


24 1 


14 


.468 


.49 


Career* related |>ampt\lets 


28.6 


14 


22.4 


15 


.431 


.51 • ^ 


s ^ Posters of famous psychologists 


224 


15 


27.6 


12 


.280 


.60 ' 



TABLE 13 



Types of Audiovisual Aids and Other Instructional Resourced 
Desired by the Humanistic and Behavioristic Teachers 



/■ 

- Types of Materials 



Humanistic 
^Teachers 

% 



Behavioristic 
Teachers 



a) Films 


13 


81 ; 3 


1 


12 


' 80. 0 


3 


.71 


b)' Materials, for classrpom 
















experiioenrts 


11 


68 v8 


2 


9 


60.0 


8 


*89 


c) Newsletter for teachets 


10 


62.5 


3 


10 


^6.7 




• u y 


d) Filmstrips 


9 


56.3 


5. 


13 


•86.7 


' 1.5 


.14 


e) Cassette audiotapes 


9 


56.3, 


5 


10 


66.7 


5 


.82 


f) Curriculum guide 


9 


56.3 


5 


8 


53. 3 


10 


.84 


g) Overhead transparencies 


8 


50.0' 




9 


60.0 


8 


.84 


h^ Simulation games 


7 


A3. 8 


8 


13 


86.7 


,1.5 


.03* 


i) Value sheets 


■ 6 


37.5 


. 9 


. 4 


26.7 


13.5 ■ 


.79 


y) Student workbooks 


5 


3i.3 


10 


,7 


A6.7 


11.5 


.61 


ivy ^v^circcr^i cxac eo pan]pnj.ets 


A 


23.0 


11 


9 


'.60.0 


8 


.11 


1) Reference .service, for 














> 


students ^ 


3n 


18.8 - 


12. '5 


10 


. 66.7 


5 


.02* 


m) Different kind of a 
















textbopk " * 




18.8 


12.5 


A 


26.7 


13.5 


.92 


n) Posters of fampus 
















psychologists 


2 


12.5 


1A.5 


7 


A6.7 


11.5 


.09 


o) Materials for slow 
















learners 


2 


12.5 




' 3 


20.0 


15 


.94 S 


p) Other 


1 


6.3 




0 


0.0 






X = 


6. 


25 




8.53 


\ 

*2 < 


.05 



94 S 



- a 



£ based on Chi-^^quare (df 1) * 



Mississippi Teachers 



■ TAJ^LE U 



Coitfparison of the rankings oi^^^he Mississippi and Florida "^student data 



students wanted to see their teachers u&e in teaching them psychology 






Mississippi Student 


Florida Student y 




Type of. Material' , 


Responses 






Responses 






F 


•% 


T>' 

K 


r 


' V 


K 


a. 


Films/movies 


577 


79.7 


. 1 ' 


,946 


77.9 


,1 


b. 


Guest speakers 




Oj • D 


2 


.904 


' 74.3 


.2 


c. 


Filmstrips 


462 


63. '8 


3 


574 


^ 47, 2 


c 

5 


d. 


Materials for classroom experiments 


404- 


55.8 


4 - 


679 


55.9 


■ 4 




Simulation games 


JO 0 




5 


704 


57.9 


3 


f . 


A weekly newspaper 


289! 


39.9 






JO . J 




8- 


Audio-cassette tapes 


269- 


37'. 2 


7 


.373 


30.7 


8 


h. 


A reference service fdr students 


193 


26.7 


8 


437 


' 36.0 


7 


i. 


•Career-related pamphlets 


188 


26,. 0 


9 


291 


24.0 


11 


j- 


Student workbooks 


141 


■• 19:5 '■ 


10 


254 


20.9. 


12 


k; 


Value sheets 


■ - 131" 


18.1 


11 


299 


24.9 


10 


1, 


Different kind of testbook' 


116^ 


. 16.0 ^ 


12 


344r 


28.3. 


9 


m« 


Overl^ead transparencies 


112 ' 


15.5 


13 


206 


. 17.0 * 


. 13 


n« 


Materials for slow learners 


98 , 




t4 - 


137 


11'. 3 


14 


o« 


Posters of famous psychologists 


'51 , • 


7.0 


15 


88 


■ 7.2 


15 


P- 


Other 


42 


'^•5.8- 




57 


4.7 





^0T€: The rank-order correlation coefficient^ for these two sets of data is'*.95 
(p < .001). TKe Zd2 « 28 (df «15) . ' ' * 



TABLE 15 • . , / 

Instructional Aids and Resource Materials Desired by these Humanistic and Beliavioristic 
Psychology Teachers For Helping Them Do a More Adequate Job Teaching Psychology and, 
tbe- ^terials and Activities Their Students Wantefd These Teachers to'Use in Teaching. 
Them Psychology. Rankings For All Ite»ns Regardless of Their Mutual Inclusion on Both' 
Questionnaire. Survey Forms . ' , , i 



INSTRUCTIONAL AID/ ~^ norT3a Mississippi Fla/lis Combined FU/Ms Students 
RESOURCE ACTIVITY/MATS. ^ H B H B T |H ' 'B Comb. 



a) Films /mo vies 2 *5 


1 


1 
1 


0 


C 


0 

c 


1 \ 


1 


1- 


1 


b) Material's for class- 

Toom exDprimpnt<; 1 


2 


0 


' Q 
0 


1 f 




' ■\ 

\ 

" 0 
c • 


- A 

T 


4 


4 


c) Simulation gaiiies . ^ 2.5' 


3 


8. 


1.5 


3 ^' 


2 


3 


5 


3 


3 


d) 'Fj.lms trips 4 


, 4 


5 


. 1.5 


4 


4 


4 . 


3 


5 


< 

5 


e) Student Workbooks 5 


5 


10 


11.5 


5 


•5 


5 . 


10 


12 


12 


f) Overhead transparencies 7 


6.5 


7 


8 . 


6 


7 


6 


■ 7V 


13 


.13 


g) Audiocassette tapes _ 8 


6*5 


5 


5 


.. 8 


6 


7 


8 


7 


h) Newsletter for teachers 9 


10 


3 


5 


9 


9.5 


8 








i) Values clarificyation 
acti vies/ value sheets 6 


13 


9 


13.5 


7 


,14 




jl ^ 


10 


11' 


j) Curriculum gu^ide for 
' psychQlog^ courses ' 10 


10 


5 


10 


10 


11 


10 




- 




k) Reference service for 
^students . -12 


10 


12.5 


5' 


12 


,9.5 


11 


8 


7 


8 


1) Different Ijind of • ' • 
textbook 11 




N2.5 


13.5 


.11 


V2 


12 . 


12 i 


9 


10 


m) pa reer- related pamph- 
lets on psychology for 
students 14 ^ 

0 • * 


.15 


11. 


8 


' 13.5 


1<^ 


13 


i 

9 


11 


9 


n) Materials for slow 

learners 13 


14 


14.5 


15 


13.5 


15 


14 




14 


14 


o) Ppsters of faniolis 

psychologists 15 


•12 - 


14.5 


-11.5 


■ 15 - 


8 


15 


15„ , 


15 


15 ' 


p) Gufest speakers ' — ' 














2 


2 


2 


q) A weekly ne^yspaper for 
students 


i 












6 


6 


6 



( 
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Instructional Aids and Resource Materials As„Rank§d by Jhese Teachers and Students*- 

For iOnly Those Aids and Materials Which Were Coimion to Both Questionnaire SurV^ey 

Forms ' . ' 

•INSTRUCTIONAL AlDs/ ' ' "^^^'^J RT^i^ippI Fla/lis Combined Fla/Ms Students 
RESOURCE ACTIVITY/MATS. " " ^' .". '^ ' M., F Comb. 



a) Films/nio.vies • \ 2.5 iW 13. 2 ^ . 1 . ' 1 1 1 1 

^ • " ' ' * t 

bh Materials for class- , *** • 

: room experiments "1 2 .-; 2 7 1.3 2 3 3 3 

c) ;Sin^"ation games' 2.5 3 . 6 1.5 . 3 .2 3 4 2 2 

d) /Filmstrips .4 .4 3.5 1.5 4 4 4 .2 4 4 

e) Student workbooks 5 5 8 9.5 5 5 5 8 ° lo' 10 

f) Overhead transparencies 7 , 6.5 5 7 6 7 6 - 11 11 < 11 

g) Audiocassette tripes 8 6.5' 3.5 4*5 8 6 7 ,5^ 6 5. 

h) Values clarification 

• activities/valu'e she$is^6 11 7 1J.5 7 12 8 9. '8' 9 

i) Reference service for • > l » 
students 10 9 10.5 4.5 10 9 9. ^.56 

j) Different kind of ' ' ' 

_ textbook 9 • 8' • 10.5 11.5 9' 10 . 10 10 7 8- 

k) Career- related pamph- ' % 

lets oh psychology for •, ' ' 

students ' " 12 13 9 ^ ^ 7 11.5 11 11 > " 7 11 . 7 

1) Materials for slow . ~\ 

learners 11 12 ;2.& 13 11.5 13 12" 12 12 " 12 

m) Posters of famous ^ ^- , 

psychologists 13 JO 12.5 9.5 , .13 8 13 13 13 13 



• ' A;REVIEW OF THE LITERATURE * * - * 

^ ..V ' ■ . • ■ . • ♦ • ■ 

, Psychology has been /included *ih the secondary scliool ^ 
.curricu^wm ^inqe the J^30's. *fey 1900, it^Was iiesignated 
-as a separate^ gouTse with 15,3^8 students enrolled. By^ 
1935>, its growth had become •So .significant that the 
American Psychological Association tAPA) organized a 
separate committee td study its progress. 

The 1948-49 Biennial Survey of "Education '.reported that 
enrollment had increased »t?a nearly fifty thousand students 
(46,547 students). In the twenty years between 1932 and 
1952, psychology courses \r\ the- high sch6ol3 grew signifi- 
cantly faster than either sociology or economics courses. 

The course gained in, popularity and enrollment through 
the^ fifties* and sixties/ Records on stucJent enrollment in, 
1961 indicated .that over two hundred percent *more students 
.uere -taking the course than had taken it twelve- years before. 
*A sharp rise in schools offeiring .the course and the increase 
in the number of. states teaching psychology further attest 
to this'growth. ■ B,y 1972-73, 6,870 U. S. sfchool^ ^offered 
s^pecific couirses in psychology which enrolled 611,46^8 stu- 
dents. This enrollment figure represented 3.3 per^cent of 
all students enrolled in school during the 1972-73 school 
year and 8.8. percent of .the entollment in schools which 
offered these /courses . 

Studies of secondary school psychology courses during 
the past two decades .have tende^J to substantiate each^other. 
,The fbllowing list briefly symmarizes the important charac- 
teristics and facts relative to* the status of; precollegte ' 
psycholdgy: . ^ . 

1. student enrollment and number of schools offer- 
ing the course are rapidly increasing. 

^ 2. Students and. teachers see the course as being 
valuable^ * 



/.:: 



3. There is a need for psychology course^ Wj^he^ 
curritulum. , - \ n-.-^"^ 

4 . Courses ar^ very, popular among ,student^ . 

5. -- Courses are offered in all filty states. 

\ 

6. Cours€^^ are most pften one semester '?.n l^ngV^. 



Courses, are pffcred as art elective more often 
than as a required subject, y / 

•Psychology is not required in any* state for ^ 
graduation, but a few isolated schools require 
it for graduation. ^ \ ' ' 

Courses are more likely to be offered in schools 
with over 500 students enrolled. . 

Courses are primarily opened to seniors and 
juniors. 

Girls, are more likely to take^ the course.^than- 
boys . . ' ^ ^ ♦ 

Whites are more. likely to enroll in the coursfe 
than bl-acks. ^ ' , 

-■^ '"^ • ' ♦ 

The course is offered in schools regardless 
bf their urban-suburban-roiral settings^/ 

Pefsonc^l adjustment and self-understanding* are 
two of the most often stated objectives of the 
course. 

Teachers tend to include in these courses the 
content and topics they* believ'e ought to be^ 
included in psychology courses on this levelv 

Courses are usually assigned- social studies 
credit. . " ' ^ • 

Teachers are predominantly certified in social 
studies. 

# 

'Teachers have little difficulty in identifying ' 
their approafches by the label's — "behavioristic" 
or "humanistic*'* 

Teachers ddvelop and use a great deal of 
materials JHich .as popular magazines to supple-, 
ment their cburses. . * 

Until 1973, the T. L., Engle and Louis Snel'lgrove 
textbook> Psychology; Its principles and, appli- 
cation (various* editions) was by far the most \ 
popular text. . ' 

More schools would offer the course if properly 
trained- teachers ahd finances were available. 
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